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Terms of Use 
 
 

Thank you for purchasing this resource to support the study of Tracks 
of the Missing (Magabala 2022).  
As you can imagine resources like this take a lot of time and energy by 
the creators to produce. This resource is purchased for single teacher 
use in their classrooms only- additional copies can be purchased from 
our website shop or TPT store.  
If you have found this resource useful in your classroom, we would 
love your review on our Teachers Pay Teachers store, by sharing your 
experience on our Facebook page. Your support sharing your review 
will help us reach more students and teachers.  
 

Please note, this resource is personal classroom use by a single 
teacher. You have permission to copy for your classroom use only.  
Electronic distribution is limited to your classroom use only. Do not 
post this product electronically in ANY form. Do not copy or sell any 
part of these product. To do so violates the Digital Millennium 
Copyright Act.  
 
If you would like a copy of this product for more than one teacher, 
please download additional licenses, available with a % off the original 
price.  
 
All rights reserved by Carl Merrison, Hakea Hustler and The Remote 
Teacher Australia. 
 
 
 
 
 
 
 

 
 

http://www.teacherspayteachers.com/store/theremoteteacheraus
http://www.facebook.com/carlandhakeaauthors
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Instructions for Use 
 
This resource provides a variety of assessment tasks that can be used ‘for’, ‘as’ and ‘of’ 
learning.  
 
Some of the assessments have links to other activity/assessment sheets- and a link in small 
text have been provided on the sheet. The ‘Assessment for Learning’ sheets are more 
generic to allow you to assess student knowledge of the topic, the ‘Assessment as Learning’ 
sheets are generally linked to the text and require students to find or analyse parts of the 
text, and the ‘Assessment of Learning’ are generally broad questions that require students 
to link their learning and find evidence to support their stance. The associated sheets can be 
used to link across your study of the text, or select the ones you need or want to use at each 
stage.  
 
Completely flexible and up to your professional judgement.  
 
We provide a range of assessments so that you can find the ones that suit your students.  
Use what you need, leave what you don’t. 
  



Assessment For Learning 
 

 
 

 
‘Assessment for Learning’ occurs prior to study and in an ongoing manner to allow teachers 
to collect evidence to determine what students know and can do, decide where students 
need to go next and determine how best to get them there. 
  



The Power of Language- Pre Assessment 
Instructions: 
 
This could be done is a whole class discussion, small group discussions, timed-pair-share, 
popcorn shout outs or other ways to encourage discussion.  
Alternatively, you may have students reflect then write their own answers as a pre 
assessment. 
Or do an all write-round-robin on sticky notes for each question to generate group 
responses.  
 
Questions: 

• What does inclusive and exclusive mean?  

• Think of a time when the language used included people or was inclusive- share. This 
could be signs, books, speeches, posters or when someone has used language to you 
specifically.  

• Think of a time when language was used to exclude people or groups- share. This 
could be signs, books, speeches, posters or when someone has used language to you 
specifically. 

• What impact does inclusive language have?  

• What impact can exclusive language have?  

• Make a list of inclusive words and a list of exclusive words. 
 
 
 
 
 
 
 
 
 
 
 
Australian Curriculum Link:  
Year 9: Investigate how evaluation can be expressed directly and indirectly using devices, for example allusion, 
evocative vocabulary and metaphor (ACELA1552 - Scootle ) 
Year 10: Understand how language use can have inclusive and exclusive social effects, and can empower or 
disempower people (ACELA1564 - Scootle ) 
 
 
 
 
 
 
 
 
 
 
 
Other related activities: The Power of Language- Learning Activity and The Power of Language- Assessment Task  

http://www.scootle.edu.au/ec/search?accContentId=ACELA1552
http://www.scootle.edu.au/ec/search?accContentId=ACELA1564


Our Lens- Values and Context 
Task:  
Our evaluations of texts are influenced by our values, context and the purpose and mode of 
communication. Think about the ‘glasses’ or ‘lens’ you view the world through.  
 
Think about your culture, spirituality, socio-economic background, experiences growing up 
that shape how you see things now. They all ‘shape’ the way you see the world, people, 
issues and events. It is like the screen through which you are always filtering information 
through- the ‘glasses’/’lens’ you view the world through.  
 
For example- a Christian might view marriage equality issues different than someone who 
grew up agnostic. Tax issues may be viewed differently by someone who is low socio-
economic than someone who is high-socio economic background. Someone who grew up in 
Asia may have a different opinion on food, fashion and family than someone who grew up in 
regional Australia.  
 

Culture: Spirituality: Socio-Economic: Experiences: 
 
 
 

 
 
 
 
 
 

 
 
 

 
Australian Curriculum Link: 
Year 10: Understand that people’s evaluations of texts are influenced by their value 
systems, the context and the purpose and mode of communication (ACELA1565 - Scootle ) 
 
 
Other Related Activities: Our Lens- Tracks of the Missing and Evaluations of Texts  

http://www.scootle.edu.au/ec/search?accContentId=ACELA1565


Sentences and Clauses 
Explanation:  
Authors design and craft texts carefully using a range of literary devices. Authors use a wide range of 
sentences and clause structures to create their texts. The first paragraph and last paragraph of the 
text, Tracks of the Missing, are good examples of these.  
 

Sentence Types 

• A simple sentence contains a subject and a verb, and it may also have an object and 
modifiers. However, it contains only one independent clause.  
Examples: Twigs crack (page 98). I freeze (page 98). I need food (page 101).  

• A compound sentence contains at least two independent clauses.  These two 
independent clauses can be combined with a comma and a coordinating 
conjunction or with a semicolon. 
Example: I tease but I believe him (page 47). He gazes out over the valley, then looks up and down the road that runs along the 
cliff (page 61). 

• A complex sentence contains at least one independent clause and at least one 
dependent clause. Dependent clauses can refer to the subject (who, which) the 
sequence/time (since, while), or the causal elements (because, if) of the 
independent clause. 
Example: Or surely that tyre busted as she reversed out, she would have changed it and they were on their way? (page 20). It’s 
a racist assumption to think that if a blakfella is near a crime, they must be involved (page 67). 
 

Clause Types 

• Independent clause: An independent clause can stand alone as a sentence. It 
contains a subject and a verb and is a complete idea. 
Examples: Twigs crack (page 98). I freeze (page 98). I need food (page 101) 

• Dependent clause: A dependent clause is not a complete sentence. It must be 
attached to an independent clause to become complete. This is also known as a 
subordinate clause. 
Examples: Although if we believed all the small town rumours then there’d be twenty bad things true about me (page 108).  

• Prepositional Phrase: A phrase that begins with a preposition (i.e., in, at for, behind, 
until, after, of, during) and modifies a word in the sentence.   
Examples: I’d returned it later, after the bitter taste of racism had been blown out the window at one-twenty down the highway 
(page 105) or I walk down the back corner to the tables behind some high bookshelves (page 29) 
 

Task: 
1. Write your own example of each sentence and clause type.  

 

 
 
 
Australian Curriculum Link: 
Year 9: Explain how authors creatively use the structures of sentences and clauses for particular 
effects (ACELA1557 - Scootle ) 
Year 10: Analyse and evaluate the effectiveness of a wide range of sentence and clause structures as 
authors design and craft texts (ACELA1569 - Scootle ) 
 
 
 
Other Related Activities: Crafting Texts 

  

http://www.scootle.edu.au/ec/search?accContentId=ACELA1557
http://www.scootle.edu.au/ec/search?accContentId=ACELA1569


Representations of Individuals and Groups 
 
Task: 
What representations and assumptions of First Nations people, police, station owners, 
students, teachers and rangers do we have?  
 

Group of People Representations I have 
seen in media, books, 
music or social media 

Assumptions I have made 
or are commonly made 

about this group of people 

First Nations Peoples  
 
 
 

 

Police  
 
 
 

 

Station Owners (Cattle 
Farmers) 

 
 
 
 

 

Students  
 
 
 

 

Rangers  
 
 
 

 

Teachers  
 
 
 

 

 
Australian Curriculum: 
Year 9: Interpret and compare how representations of people and culture in literary texts 
are drawn from different historical, social and cultural contexts (ACELT1633 - Scootle ) 
Year 10: Compare and evaluate a range of representations of individuals and groups in 
different historical, social and cultural contexts (ACELT1639 - Scootle ) 
 
 
Other Related Activities: Representation in Texts   

http://www.scootle.edu.au/ec/search?accContentId=ACELT1633
http://www.scootle.edu.au/ec/search?accContentId=ACELT1639


How are Audiences Positioned to Respond? 
Task: 
Authors create texts using a range of structural devices, language features and visual features to get audiences 
to respond: think, feel and act in certain ways.  
 
Reflect on how each below are used to position the reader. 
 

 Definition How they are used to position the reader? 
Point of View  

 
 

 

Genre  
 
 

 

Front Cover  
 
 

 

Foreshadowing  
 
 
 

 

Imagery  
 
 
 

 

Simile  
 
 
 

 

Antithesis 

  
 
 
 
 

 

Flashback  
 
 
 

 

Your choice of 
device/feature:  
 
 
 
 

  

Australian Curriculum Link: 
Year 10: Analyse and explain how text structures, language features and visual features of texts and the context in which 
texts are experienced may influence audience response (ACELT1641 - Scootle ) 
 
 
Other Relevant Activities: How are Audiences Positioned to Respond? and Audience Response 

 

http://www.scootle.edu.au/ec/search?accContentId=ACELT1641


Social, Moral and Ethical Positions 
Task: 
Texts represent people and culture across history in different ways.  
 
Read the following headlines and reflect on how the way it is written is positioning the 
reader to view the subject.  

Headline Representation Target audience 
response 

Other audiences 
may respond 

Aboriginal Tent Embassy 
marks 50 years but the 
struggle for rights remains 
https://tinyurl.com/mufaysak 

   

Tent Embassy a potent 
celebration of Aboriginal 
protest 
https://tinyurl.com/3ux6tu3f 

   

A vote for an Indigenous 
Voice could unlock path to 
unity 
https://tinyurl.com/yk7zba4j 

   

“Facts have been stolen by 
populist politicians” Andrew 
Bolt 
 

   

Andrew Bolt Insists 
Indigenous Australians 
Weren’t ‘Here First’ 
Pedestrian TV 

   

Bolt: No Australia Day will 
ever satisfy activists 
 

   

Race activists have buried the 
truth on crime- Andrew Bolt 

 

   

 
Australian Curriculum Links:  
Year 9: Interpret and compare how representations of people and culture in literary texts 
are drawn from different historical, social and cultural contexts (ACELT1633 - Scootle ) 
Year 10: Evaluate the social, moral and ethical positions represented in texts (ACELT1812 - 
Scootle ) 
 
 
 
Other Relevant Activities: Social, Moral and Ethical Positions 

https://tinyurl.com/mufaysak
https://tinyurl.com/3ux6tu3f
https://tinyurl.com/yk7zba4j
http://www.scootle.edu.au/ec/search?accContentId=ACELT1633
http://www.scootle.edu.au/ec/search?accContentId=ACELT1812
http://www.scootle.edu.au/ec/search?accContentId=ACELT1812


Representation in Texts- Pre Knowledge 
Task: 
The Young Adult suspense thriller, Tracks of the Missing, is co-authored by a First Nations 
author, set in a remote outback on Aboriginal land and has a First Nations protagonist. It 
aims to show alternative narratives, fresh perspectives and give remote First Nations people 
a voice.  
 
Reflect on the stereotypes, assumptions and racist views that exist in Australian society 
about First Nations people and remote outback communities.  
 

Stereotype/assumption Who holds this 
view? 

Who challenges 
this view? 

Impact on society 

 
 
 
 

   

 
 
 
 

   

 
 
 
 

   

 
 
 
 

   

 
 
 
 

   

 
 
 
 

   

 
 
 
Australian Curriculum Link: 
Year 9: Analyse how the construction and interpretation of texts, including media texts, can be influenced by 
cultural perspectives and other texts (ACELY1739 - Scootle ) 
Year 10: Analyse and evaluate how people, cultures, places, events, objects and concepts are represented in 
texts, including media texts, through language, structural and/or visual choices (ACELY1749 - Scootle ) 
 
Other Relevant Activities: Representation in Texts- Tracks of the Missing and Representation in Texts 

  

http://www.scootle.edu.au/ec/search?accContentId=ACELY1739
http://www.scootle.edu.au/ec/search?accContentId=ACELY1749


My Values, Beliefs and Assumptions 
Task: Think about your values and beliefs. How are these influenced by your upbringing, 
your family, community and friends’ group? 
 

Value My values and beliefs… How this value is shaped… 

Family  
 
 
 

 

Relationships/marriage  
 
 
 

 

Food  
 
 
 

 

Money  
 
 
 

 

Environment  
 
 
 

 

Transport  
 
 
 

 

Animals  
 
 
 

 

Law  
 
 
 

 

Other:  
 
 
 

 

Australian Curriculum Link:  
Year 9: Interpret, analyse and evaluate how different perspectives of issue, event, situation, individuals or groups are constructed to serve 
specific purposes in texts (ACELY1742 - Scootle ) 
Year 10: Identify and analyse implicit or explicit values, beliefs and assumptions in texts and how these are influenced by purposes and 
likely audiences (ACELY1752 - Scootle ) 
 
Other Relevant Activities: Values, Beliefs and Assumptions 

http://www.scootle.edu.au/ec/search?accContentId=ACELY1742
http://www.scootle.edu.au/ec/search?accContentId=ACELY1752


Tracks of the Missing Initial Impressions 
 
 
 
Task: 
What are your initial impressions of the book?  
 
 
 
Reflect on your impressions of: 

- The cover and blurb 
- First passage 
- First chapter/s 

 
 
 
 
Australian Curriculum Links: 
Year 9: Present an argument about a literary text based on initial impressions and 
subsequent analysis of the whole text (ACELT1771 - Scootle ) 
Year 9: Reflect on, discuss and explore notions of literary value and how and why such 
notions vary according to context (ACELT1634 - Scootle ) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Other Relevant Activities: Tracks of the Missing Review 

  

http://www.scootle.edu.au/ec/search?accContentId=ACELT1771
http://www.scootle.edu.au/ec/search?accContentId=ACELT1634


Assessment As Learning 
 

 
 
 
 
 
‘Assessment as Learning’ uses our learning activities as a chance for students to receive 
feedback and use metacognition to improve their knowledge and skills throughout the unit. 
This can include regular teacher, peer and self-assessment and feedback to shape growth.  



Our Lens- Tracks of the Missing 
Task:  
Our evaluations of texts are influenced by our values, context and the purpose and mode of 
communication. Think about the ‘glasses’ or ‘lens’ you view the world through.  
Choose a chapter from Tracks of the Missing to reflect on how different readers may view 
the events and issues raised in this chapter.  

Chapter: 
 
 

Key events in this chapter: 

Person 1: You Person 2: Aboriginal 
teenager from regional 

Australia 

Person 3: Another person 
you identify 

Describe the person’s background, 
context and culture 
 
 
 
 
 
 
 
 
 
 

Describe the person’s background, 
context and culture 
 

Describe the person’s background, 
context and culture 
 

Lens through which this person my 
view the chapter- unique 
perspectives, evaluations and 
response to this chapter. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Lens through which this person my 
view the chapter- unique 
perspectives, evaluations and 
response to this chapter. 
 

Lens through which this person my 
view the chapter- unique 
perspectives, evaluations and 
response to this chapter. 
 

 
 
Australian Curriculum Link: 
Year 10: Understand that people’s evaluations of texts are influenced by their value 
systems, the context and the purpose and mode of communication (ACELA1565 - Scootle ) 
 
 
Other Related Activities: Our Lens- Values and Context and Evaluations of Texts  

http://www.scootle.edu.au/ec/search?accContentId=ACELA1565


Sentences and Clauses 
 
Explanation:  
Authors design and craft texts carefully using a range of literary devices. Authors use a wide range of 
sentences and clause structures to create their texts. The first paragraph and last paragraph of the 
text, Tracks of the Missing, are good examples of these.  
 

Sentence Types 
• A simple sentence   
• A compound sentence  

• A complex sentence 
Clause Types 

• Independent clause 

• Dependent clause 

• Prepositional Phrase 
 
Task: 

2. Choose a powerful example of each sentence and clause type in the book.  
3. Highlight the parts of speech in your examples.  
4. Explain why the author may have used this sentence type to create meaning or feeling in the 

reader- you may have to refer to the sentence type in the context of the paragraph or part 
of the chapter it is in. Such as in a passage to build suspense, or create a better sense of a 
character, set the scene etc.  

 
 
 
 

Australian Curriculum Link: 
Year 9: Explain how authors creatively use the structures of sentences and clauses for particular 
effects (ACELA1557 - Scootle ) 
Year 10: Analyse and evaluate the effectiveness of a wide range of sentence and clause structures as 
authors design and craft texts (ACELA1569 - Scootle ) 
 
 
 
 
 
 
 
 
 
Other Related Activities: Sentences and Clauses and Crafting Texts  

http://www.scootle.edu.au/ec/search?accContentId=ACELA1557
http://www.scootle.edu.au/ec/search?accContentId=ACELA1569


Representations of Individuals and Groups 
Task: 
Tracks of the Missing presents certain representations of groups of people. Find examples of 
how each have been represented and explain the effect on the reader.  
 

Group of People Examples or quotes from 
the book 

How this positions the 
reader to respond 

First Nations Peoples  
 
 
 

 

Police  
 
 
 

 

Station Owners (Cattle 
Farmers) 

 
 
 
 

 

Students  
 
 
 

 

Rangers  
 
 
 

 

Teachers  
 
 
 

 

 
Australian Curriculum: 
Year 9: Interpret and compare how representations of people and culture in literary texts 
are drawn from different historical, social and cultural contexts (ACELT1633 - Scootle ) 
Year 10: Compare and evaluate a range of representations of individuals and groups in 
different historical, social and cultural contexts (ACELT1639 - Scootle ) 
 
 
Other Related Activities:  Representation in Texts  and Representations of Individuals and Groups   

http://www.scootle.edu.au/ec/search?accContentId=ACELT1633
http://www.scootle.edu.au/ec/search?accContentId=ACELT1639


How are Audiences Positioned to Respond? 
Task: 
Authors create texts using a range of structural devices, language features and visual features to get audiences 
to respond: think, feel and act in certain ways.  
 
Complete the below table. Some examples are selected for you from the first chapter. Extension- find one 
example of each from the text of your own.  
 

 Example from Text How they are used to position the reader? 
Point of View  

 
 
 
 

Genre  
 

 
 
 

Front Cover  
 

 
 
 

Foreshadowing There is something different about 

the small town that I can’t place. It 

would be easy to blame it all on the 

build-up to the wet season … but there 

is a suspense in the air … like lightning 

about to strike (page 1). 

 

Imagery Parents who usually drop their kids off 

are milling around and checking their 

phones (page 4). 

 
 
 
 

Simile Her voice is tight and crisp like a 

crow’s (page 6). 
 
 
 
 

Antithesis 

  
How did we go from being a normal 

school day, to hearing gossip about a 

murder to me being accused of it by 

year 7s the next? (page 5). 

 

Flashback That night, which feels like a lifetime 

ago now, someone had left their tools 

and scrap metal out from some 

metalwork project (page 8)…. 

 

Your choice of 
device/feature: 
 
 
 
 
 
 

  

 
Australian Curriculum Link: 
Year 10: Analyse and explain how text structures, language features and visual features of texts and the context in which 
texts are experienced may influence audience response (ACELT1641 - Scootle ) 
 
Other Relevant Activities:  How are Audiences Positioned to Respond?and Audience Response 

http://www.scootle.edu.au/ec/search?accContentId=ACELT1641


Social, Moral and Ethical Positions 
Task: 
Texts represent people and culture across history in different ways. Tracks of the Missing 
also has representations of people and culture across history. 
 
Reflect on the following quotes and the representation they present.  
 

Quote from the text Representation Response 
“‘He’s one of those out-of-town 

community boys,’ added her friend 

from behind her hand. ‘Who knows 

what they are capable of?’” (page5). 

  

“My grandfather always has 

something to say when the TV 

flashes with the latest death in 

custody or racial profiling issue. For 

a bushman he is smart about politics 

and city life.” (page 10) 

  

“I can tell he is thinking deeply about 

our ancestors, our culture, our 

history. He has long told me about 

the connection our people have with 

this land.” (page 54) 

  

“‘Those police come and go from 

town. Guess they wouldn’t suspect an 

old guy who they have beers with at 

the tav,’ Willum reflects shrugging 

his shoulders, ‘for that or anything 

else!’” (page 3) 

  

“Schools up here often get young 

staff or new principals. Sometimes I 

wonder if we are like a little 

experiment or test before they get 

their ‘real’ city jobs.” (page 13) 

  

“The young girl’s family called it 

corruption – everyone knew Hannah’s 

city mother had connections to the 

State Government. It would have 

helped that her father’s side of the 

family owned one of the largest 

cattle stations in our area.” (page 

144) 

  

“Sometimes I have a rage that grows 

inside me, like the time that a new 

teacher said us mob shouldn’t ‘get 

handouts’ and that she was going to 

teach us the ‘proper way’ to live.” 

(page 40) 

  

 
Australian Curriculum Links:  
Year 9: Interpret and compare how representations of people and culture in literary texts are drawn from 
different historical, social and cultural contexts (ACELT1633 - Scootle ) 
Year 10: Evaluate the social, moral and ethical positions represented in texts (ACELT1812 - Scootle ) 
 
Other Relevant Activities: How are Audiences Positioned to Respond? and  Social, Moral and Ethical Positions  

http://www.scootle.edu.au/ec/search?accContentId=ACELT1633
http://www.scootle.edu.au/ec/search?accContentId=ACELT1812


Intertextual Comparions 
Task:  
 
Read the first chapter of the authors debut novella, Black Cockatoo, and the first chapter of 
Tracks of the Missing. Analyse and evaluate the text structures and language features of 
both to make thematic and intertextual connections between the texts.  
 
 
Australian Curriculum Link:  
Year 9: Analyse text structures and language features of literary texts, and make relevant 
comparisons with other texts (ACELT1772 - Scootle ) 
Year 10: Analyse and evaluate text structures and language features of literary texts and 
make relevant thematic and intertextual connections with other texts (ACELT1774 - 
Scootle ) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Other Relevant Activities: Intertextual Comparions 

 
  

http://www.scootle.edu.au/ec/search?accContentId=ACELT1772
http://www.scootle.edu.au/ec/search?accContentId=ACELT1774
http://www.scootle.edu.au/ec/search?accContentId=ACELT1774


Representation in Texts- Tracks of the Missing 
 
Task: 
Reflect on the stereotypes and racist views that are exposed in the text. Some are listed for 
you- some you will need to identify yourself.  
 

Stereotype/assumption Who 
holds this 
view? 

Who 
challenges 
this view? 

Impact on society 

“I don’t think it’s funny. It’s a racist assumption to 
think that if a blakfella is near a crime, they must be 
involved. Clearly the policeman has no issue with this 
perception.” (page 68) 

   

“For us now, we just dealt with the leftover feeling 
passed down from grandparents on both sides of 
town. Nobody really liked to call each other racist or 
prejudiced, but there was definitely a divide 
between the farming families and the Aboriginal 
mob, the rich kids and the farming kids, the 
immigrants and the rest of town.” (Page 104) 
 
 
 

   

 
“Then the racist stuff started on social media and I 
knew that sorry was only the start of the journey.” 
(page 105) 
 
 

   

“My grandfather always has something to say when 
the TV flashes with the latest death in custody or 
racial profiling issue. For a bushman he is smart 
about politics and city life.” (page 10) 
 

   

“…the ones that think I’m too dumb to be 
anything…” (page 9) 
 
 
 

   

“Most of the police mob out here are good, 
hardworking men” (page 110) 
 
 
 

   

“Sometimes I have a rage that grows inside me, like 
the time that a new teacher said us mob shouldn’t 
‘get handouts’ and that she was going to teach us 
the ‘proper way’ to live.” (page 40) 

   

 
 
 
 
 
 

   

 
Australian Curriculum Link: 
Year 9: Analyse how the construction and interpretation of texts, including media texts, can be influenced by cultural perspectives and 
other texts (ACELY1739 - Scootle ) 
Year 10: Analyse and evaluate how people, cultures, places, events, objects and concepts are represented in texts, including media texts, 
through language, structural and/or visual choices (ACELY1749 - Scootle ) 
 
Other Relevant Activities: Other Relevant Activities: Social, Moral and Ethical Positions Representation in Texts- Pre Knowledge and Representation in Texts 

http://www.scootle.edu.au/ec/search?accContentId=ACELY1739
http://www.scootle.edu.au/ec/search?accContentId=ACELY1749


Values, Beliefs and Assumptions in the Text 
 
Task: Think about your values and beliefs. How are these influenced by your upbringing, 
your family, community and friends’ group? 
 

Value Values and beliefs in the book How this value is represented in the text 

Family  
 
 
 

 

Culture  
 
 
 

 

Food  
 
 
 

 

Money  
 
 
 

 

Land  
 
 
 

 

Work  
 
 
 

 

Animals  
 
 
 

 

Law  
 
 
 

 

Other:  
 
 
 

 

Australian Curriculum Link:  
Year 9: Interpret, analyse and evaluate how different perspectives of issue, event, situation, individuals or groups are constructed to serve 
specific purposes in texts (ACELY1742 - Scootle ) 
Year 10: Identify and analyse implicit or explicit values, beliefs and assumptions in texts and how these are influenced by purposes and 
likely audiences (ACELY1752 - Scootle ) 
Other Relevant Activities: My Values, Beliefs and Assumptions and Values, Beliefs and Assumptions  

http://www.scootle.edu.au/ec/search?accContentId=ACELY1742
http://www.scootle.edu.au/ec/search?accContentId=ACELY1752


Assessment Of Learning 
 

 
 
 
‘Assessment of Learning’ provides evidence of student learning and this can be used to 
inform reporting, differentiation and reporting. 
Formerly known as summative assessment, 'assessment of learning' helps to summarise 
what students know, understand or can do against the Australian Curriculum achievement 
standard.  



The Power of Language- Assessment Task 
Task: 
The text Tracks of the Missing demonstrates how language can have inclusive and exclusive 
social effects, and can empower and disempower people. The interactions between Officer 
Thomas and Deklan provide good examples of this. Find examples in the text and explain 
how words have been used to empower or disempower people.  
 
Australian Curriculum Link:  
Year 9: Investigate how evaluation can be expressed directly and indirectly using devices, for 
example allusion, evocative vocabulary and metaphor (ACELA1552 - Scootle ) 
Year 10: Understand how language use can have inclusive and exclusive social effects, and 
can empower or disempower people (ACELA1564 - Scootle ) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Other Related Activities: The Power of Language- Pre Assessment and The Power of Language- Learning Activity 
  

http://www.scootle.edu.au/ec/search?accContentId=ACELA1552
http://www.scootle.edu.au/ec/search?accContentId=ACELA1564


Evaluations of Texts 
Task:  
Our evaluations of texts are influenced by our values, context and the purpose and mode of 
communication. Think about the ‘lens’ through which you have reached to and evaluated 
the text Tracks of the Missing. 
 
Evaluate the text and discuss how your value system and context have impacted the way 
you have received the story.   
 
Australian Curriculum Link: 
Year 10: Understand that people’s evaluations of texts are influenced by their value 
systems, the context and the purpose and mode of communication (ACELA1565 - Scootle ) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Other Related Activities: Our Lens- Values and Context and Our Lens- Tracks of the Missing  

http://www.scootle.edu.au/ec/search?accContentId=ACELA1565


Crafting Texts 
Task:  
Authors design and craft texts carefully using a range of literary devices. Authors use a wide 
range of sentences and clause structures to create their texts. The first paragraph and last 
paragraph of the text are good examples of these.  
 
Read, analyse and evaluate the two passages focusing on the wide range of sentences and 
clause structures.  
 
Australian Curriculum Link: 
Year 9: Explain how authors creatively use the structures of sentences and clauses for 
particular effects (ACELA1557 - Scootle ) 
Year 10: Analyse and evaluate the effectiveness of a wide range 
of sentence and clause structures as authors design and craft texts (ACELA1569 - Scootle ) 
 
Opening passage of Tracks of the Missing 
I walk to school, sweat already dripping down my forehead in the hot morning sun. There is 
something different about the small town that I can’t place. It would be easy to blame it all 
on the build-up to the wet season … but there is a suspense in the air … like lightning about 
to strike. I walk through the school gates, I see parents huddled in tight groups under the 
shade of the buildings, their children whispering amongst themselves instead of running 
around the playground as usual. 
 
Final passage in Tracks of the Missing 
He lies alone on the bed. The Dream Killer. The Destroyer of Families. A single vase of 
flowers on the bench next to him. I recognise his wife slumped asleep in the chair. I can still 
picture her accusing face that day she ran towards me in the back of the troopy. Tears 
streak her face. I wonder if she is crying for her husband or the boys he has killed. It doesn’t 
matter either way – there will be more tears to come.  
My eyes follow the cords trailing from his arms to the beeping machine. I turn down the 
volume.  
I take a breath.  
The thin green line flatlines … Payback.  
I am Lightfoot.  
 
 
 
 
 
Other Related Activities: Sentences and Clauses and Sentences and Clauses 

 
  

http://www.scootle.edu.au/ec/search?accContentId=ACELA1557
http://www.scootle.edu.au/ec/search?accContentId=ACELA1569


Representations of Individuals and Groups 
 
Task: 
Tracks of the Missing attempts to remain un-situated in location and time although there 
are clear hints at both throughout the text. What is very clear is the strong representation of 
First Nations people, communities, social and cultural contexts.  
 
Compare and evaluate the representations of individuals and groups within this text. 
 
 
 
Australian Curriculum: 
Year 9: Interpret and compare how representations of people and culture in literary texts 
are drawn from different historical, social and cultural contexts (ACELT1633 - Scootle ) 
Year 10: Compare and evaluate a range of representations of individuals and groups in 
different historical, social and cultural contexts (ACELT1639 - Scootle ) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Other Related Activities: Representations of Individuals and Groups and Representations of Individuals and Groups 

  

http://www.scootle.edu.au/ec/search?accContentId=ACELT1633
http://www.scootle.edu.au/ec/search?accContentId=ACELT1639


Audience Response 
Task: 
Authors create texts using a range of structural devices, language features and visual 
features to get audiences to respond: think, feel and act in certain ways.  
 
Choose text structure, language feature or visual features of Tracks of the Missing to analyse 
effect and audience response.  
 
Elaboration: 
In Tracks of the Missing the protagonist is Deklan Archer- a First Nations teenager from a 
remote outback community. The use of Deklan as a first person narrative perspective may 
influence different readers to respond in different ways. Being aware of the target audience 
for the book, who the core readers are likely to be, allows us to reflect on the message that 
the authors may have intended. A text written as a YA suspense thriller has certain 
structures and language features typical to the genre that could be explored. The visual 
features could include the front cover, use of a feather in the chapter titles and the almost 
completely visual chapter 21. All these elements and more can be teased out as part of your 
response. 
 
Australian Curriculum Link: 
Year 10: Analyse and explain how text structures, language features and visual features of 
texts and the context in which texts are experienced may 
influence audience response (ACELT1641 - Scootle ) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Other Relevant Activities: How are Audiences Positioned to Respond? And How are Audiences Positioned to Respond? 

  

http://www.scootle.edu.au/ec/search?accContentId=ACELT1641


Social, Moral and Ethical Positions 
Background:  
Tracks of the Missing is a intense text in that it touches on many social, moral and ethical 
issues in the First Nations experience. Deklan Archer is a First Nations teenager from a 
remote outback community, self-confessed petty criminal but deep thinker. Throughout the 
text he reflects on institutional racism, deaths in custody, racial profiling, Stolen Generation, 
stolen wages and many more issues.  
 
Task: 
Choose one issue raised by Deklan in the text. Analyse the positions held by different 
characters including values and/or principles involved and the strengths and weaknesses of 
the position in the context of the issue. Reflect on how your cultural background and 
context influence your own opinion on the issue. 
 
Australian Curriculum Links:  
Year 9: Interpret and compare how representations of people and culture in literary texts 
are drawn from different historical, social and cultural contexts (ACELT1633 - Scootle ) 
Year 10: Evaluate the social, moral and ethical positions represented in texts (ACELT1812 - 
Scootle ) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Other Relevant Activities: How are Audiences Positioned to Respond? And Social, Moral and Ethical Positions 

  

http://www.scootle.edu.au/ec/search?accContentId=ACELT1633
http://www.scootle.edu.au/ec/search?accContentId=ACELT1812
http://www.scootle.edu.au/ec/search?accContentId=ACELT1812


Literary Devices 
Background:  
In the YA suspense thriller, Tracks of the Missing, the reader experiences events through 
first person narration of protagonist Deklan Archer. The authors use a range of literary 
devices to layer meaning and influences the responses of readers including view point, 
structure, characterisation and other language devices.  
 
Task:  
Identify a collection of devices from the text, explain the use and how they are used to 
position the reader.  
 
Australian Curriculum Link: 
Year 9: Analyse texts from familiar and unfamiliar contexts, and discuss and evaluate their 
content and the appeal of an individual author’s literary style (ACELT1636 - Scootle ) 
Year 10: Identify, explain and discuss how narrative viewpoint, structure, characterisation 
and devices including analogy and satire shape different interpretations and responses to 
a text (ACELT1642 - Scootle ) 

  

http://www.scootle.edu.au/ec/search?accContentId=ACELT1636
http://www.scootle.edu.au/ec/search?accContentId=ACELT1642


Intertextual Comparions 
Task:  
Compare the authors’, Carl Merrison and Hakea Hustler, two texts: Black Cockatoo and 
Tracks of the Missing. Identify the target purpose, audience and genre. Discuss the 
similarities and differences in structure and language features.  
 
Australian Curriculum Link:  
Year 9: Analyse text structures and language features of literary texts, and make relevant 
comparisons with other texts (ACELT1772 - Scootle ) 
Year 10: Analyse and evaluate text structures and language features of literary texts and 
make relevant thematic and intertextual connections with other texts (ACELT1774 - 
Scootle ) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Other Relevant Activities: Intertextual Comparions 

  

http://www.scootle.edu.au/ec/search?accContentId=ACELT1772
http://www.scootle.edu.au/ec/search?accContentId=ACELT1774
http://www.scootle.edu.au/ec/search?accContentId=ACELT1774


Representation in Texts 
Task: 
The Young Adult suspense thriller, Tracks of the Missing, is co-authored by a First Nations 
author, set in a remote outback on Aboriginal land and has a First Nations protagonist. 
Reflect on how people, cultures, places, events and themes are represented in the text.   
 
Australian Curriculum Link: 
Year 9: Analyse how the construction and interpretation of texts, including media texts, can 
be influenced by cultural perspectives and other texts (ACELY1739 - Scootle ) 
Year 10: Analyse and evaluate how people, cultures, places, events, objects and concepts 
are represented in texts, including media texts, through language, structural and/or visual 
choices (ACELY1749 - Scootle ) 
 
Other Relevant Activities: Social, Moral and Ethical Positions Representation in Texts- Pre Knowledge and Representation in Texts- Tracks of the Missing 

  

http://www.scootle.edu.au/ec/search?accContentId=ACELY1739
http://www.scootle.edu.au/ec/search?accContentId=ACELY1749


Values, Beliefs and Assumptions 
Task:  
What implicit and explicit values, beliefs and assumptions are in Tracks of the Missing and 
how are these influenced by the purpose of the text and the target audience?  
 
Australian Curriculum Link:  
Year 9: Interpret, analyse and evaluate how different perspectives of issue, event, situation, 
individuals or groups are constructed to serve specific purposes in texts (ACELY1742 - 
Scootle ) 
Year 10: Identify and analyse implicit or explicit values, beliefs and assumptions in texts and 
how these are influenced by purposes and likely audiences (ACELY1752 - Scootle ) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Other Relevant Activities: My Values, Beliefs and Assumptions and Values, Beliefs and Assumptions in the Text 

  

http://www.scootle.edu.au/ec/search?accContentId=ACELY1742
http://www.scootle.edu.au/ec/search?accContentId=ACELY1742
http://www.scootle.edu.au/ec/search?accContentId=ACELY1752


Tracks of the Missing Review 
Task: 
Write an analysis of the text based on your initial impressions and your study of the text. 
Reflect on your culture, context and background and how this has informed your notions of 
‘literary value’ or what makes a good book.  
 
Australian Curriculum Links: 
Year 9: Present an argument about a literary text based on initial impressions and 
subsequent analysis of the whole text (ACELT1771 - Scootle ) 
Year 9: Reflect on, discuss and explore notions of literary value and how and why such 
notions vary according to context (ACELT1634 - Scootle ) 
 

  

http://www.scootle.edu.au/ec/search?accContentId=ACELT1771
http://www.scootle.edu.au/ec/search?accContentId=ACELT1634


Alternative Assessment List 
Essay Topics 

1. In Tracks of the Missing the biggest threat is the environment. Discuss.  
2. Deklan Archer is a flawed protagonist and that makes him more relatable to the 

reader. Discuss. 
3. Racism is a consistent theme throughout the book Tracks of the Missing. Do you 

think this is a fair representation of racism in Australia? Discuss. 
4. Tracks of the Missing is set in the desert in an undisclosed location. Reflect on this 

choice by the authors and discuss if you think that makes the text more or less 
accessible to the reader.  

5. Deklan’s character growth is significant. Discuss. 
6. Willum is a powerful and confident character. Would he have been a better main 

character choice? Compare characters and discuss.   
7. What are the factors that shape the character of Harrison Opoku's life in the novel 

Pigeon English by Stephen Kelman? What lessons does he learn about his society? 

 

Film 
1. Record a 2-minute trailer for Tracks of the Missing that must show snippets of the 

key scenes from the book.  
2. Write one of the chapters of the book in film script form.  
3. Record a video of you discussing the value of Tracks of the Missing as a literary piece.  
4. Record a book review- discussing the setting, characters, plot and themes.  
5. Record a news segment covering the unfolding events (murder, crash, missing teens, 

weather) in the book.  
6. Record a video showing the dangers of outback.  
7. Create an interpretive dance piece showing an event from the book.  
 

Audio 
1. Record a 5 minute radio news program where the radio presenters talk about the 

unfolding drama up on Deklan’s Country. They might interview characters, give 
background details of the crimes and accidents, discuss the risks of the outback (as 
hinted in the book) etc.  

2. Create a podcast interviewing one of the characters as if it were real life after the 
events.  

3. Record an audio piece as if you were in the police headquarters coordinating the 
rescue and investigation efforts. Who is checking in, what information is being fed-
back through the headquarters, what information do you need to share with people 
on the ground? 

4. Record the audio of Office Thomas and Ms Wilson interviewing another student. 
What information might that student reveal about Deklan and his friends, the Year 
12s (Hannah for example), their suspicions or guesses about what is happening? How 



might Officer Thomas treat these students? Is Ms Wilson still nervous and babbling 
by the time later students are interviewed or has she composed herself?  

5. Record an audio commentary of a football match that Deklan and his friends are 
playing in. Reflect on the information shared about their football skill in the first few 
chapters- incorporate this knowledge into your commentary.  

6. Write and perform a song for a scene in the book- think what type of music might go 
with a scene if the book were turned into a movie.  

7. List songs that would be in a scene of the book if turned into a movie- write a 500 
word written explanation of why each song was selected (mood, meaning, lyrics)  

Written 
1. Write the prequel or sequel to the text.  
2. Choose a chapter and write it from another character’s perspective.  
3. Write an analysis of a chapter.  
4. Analyse the title choice of the book. Choose a new title for the text, then justify and 

explain your new title. 

Visual 
1. Create a poster for a book shop advertising the book Tracks of the Missing. Consider- 

who is the target audience of the advertisement (YA readers, gatekeepers-teachers, 
parents, librarians), key information, layout and design. 

2. Imagine Tracks of the Missing made into a film- create a magazine full page spread 
advertisement. Consider- what publication, who is the target audience of the 
advertisement, key information, layout and design.  

3. Design a comic strip for one of the scenes of the book.  
4. Create a new cover for the book. Write a 500 word explanation of your cover.   
5. Create an art piece to represent one of the themes from the book. Write a 500 word 

explanation of your piece.  
6. Draw a symbol to capture the theme/feel/emotion for each chapter of the book.  
7. Draw and label the outback town from descriptions in the book (page number 

references).  
8.  
 

  



Tracks of the Missing Comprehension Test 
Name:_________________________________Date:____________________Class:______________ 
 

1. What genre is Tracks of the Missing?_____________________________________________ 

2. Who is the target audience of Tracks of the Missing?________________________________ 
___________________________________________________________________________
___________________________________________________________________________ 

3. What is the point of view the narrative is told in?___________________________________ 

4. Who is the main protagonist in the novel? _________________________________________ 
5. Who is the main antagonist in the novel? Justify your response. _______________________ 

___________________________________________________________________________
___________________________________________________________________________ 

6. Describe the setting the text.  
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________ 

7. Identify the beginning incident or orientation of the book (circle all that could be): 
a) Deklan’s interrogation                              b) Mr Henry’s death 
c)    The trip out bush                                        d) Getting lost out bush  

 
8. Identify the complication of the text (circle all possible answers): 

a) The missing busload of 12s                      b) The drunk driver crash 
c)    Being separated from Officer Thomas    d) Getting lost out bush  
 

9. Identify the climax of the book (circle all possible answers): 
a) Discovering the missing teens                 b) Lightfoot on the cliff 
c)     Jenny and Dek in the bush                       d) Ranger death  
 

10. Identify the conclusion of the book (circle all possible answers): 
a) The footy trip crash                                   b) Mr Henry’s death 
c)     The hospital scene with drunk driver    d) Deklan accepting his new role  
 

11. List the names of characters who are died or injured throughout the novel. 
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________ 

12. List some of the social, moral or ethical issues raised in the book. 
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________ 

13.  Name and describe one of the main techniques that the authors use consistently 
throughout the text.  
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________ 

  



Tracks of the Missing Comprehension - Answers 
Name:_________________________________Date:____________________Class:______________ 
 

14. What genre is Tracks of the Missing?_______Young Adult Suspense Thriller______ 

15. Who is the target audience of Tracks of the Missing?_____Young Adult readers aged 13-

16 years old living in Australia_____________________________________________ 

16. What is the point of view the narrative is told in? First Person Narrative __________ 

17. Who is the main protagonist in the novel? ______Deklan Archer___________________ 
18. Who is the main antagonist in the novel? Justify your response. _Answers may include 

Lightfoot and/or Officer Thomas_________________ 
19. Describe the setting the text.  

Answers will likely include- desert, dry, expanse, large distances, shrubs, hills, 

waterholes, hot, wet season/dry season. Excellent answers will include specific 

words or quotes from the text  ________________________________ 

20. Identify the beginning incident or orientation of the book (circle all that could be): 
b) Deklan’s interrogation                              b) Mr Henry’s death 
c)    The trip out bush                                        d) Getting lost out bush  

 
21. Identify the complication of the text (circle all possible answers): 

b) The missing busload of 12s                      b) The drunk driver crash 
c)    Being separated from Officer Thomas    d) Getting lost out bush  
 

22. Identify the climax of the book (circle all possible answers): 
b) Discovering the missing teens                 b) Lightfoot on the cliff 
c)     Jenny and Dek in the bush                       d) Ranger death  
 

23. Identify the conclusion of the book (circle all possible answers): 
b) The footy trip crash                                   b) Mr Henry’s death 
c)     The hospital scene with drunk driver    d) Deklan accepting his new role  
 

24. List the names of characters who are died or injured throughout the novel. 

Deaths- Mr Henry, Ranger, Hannah, people involved in first drunk driver 

crash, people involved in second drunk driver crash, drunk driver 

Injuries- Deklan’s leg, Dixon, football excursion in 2nd crash  
25. List some of the social, moral or ethical issues raised in the book. 

__Sly grog, drunk driving, racism, youth crime, dangers of the outback, 

segregation, Intergenerational trauma, drug use, youth drug use, teen 

self harm and suicide, drug overdose, losing language and culture, youth 

drinking, lack of services in remote communities, balance of European and 

traditional law, road safety, stereotypes, corruption, drug trade and 

others as identified by your students 
26.  Name and describe one of the main techniques that the authors use consistently 

throughout the text.  

Dialogue, internal monologue, ending chapters on a suspenseful note, , 

references to historical events- literary devices such as similes  



General Rubric 
 Below 

Standard 
Year 9 Year 10 Above Standard 

Audience Limited 
recognition of 
audience  
Limited links 
between ideas 

Recognises the intended audience and 
identifies clear examples to support 
the idea, explains how the example 
links to engaging the audience 
 

Recognises the intended audience and 
identifies clear examples to support 
the idea, explains how the example 
links to the engaging the audience 
 

Creates clear and 
consistent 
arguments across 
piece Controls 
vocabulary and 
language 
features for 
clarity of 
expression, 
development of 
voice and 
awareness of 
audience 

Create 
texts for 
purpose 

Limited or 
unclear 
presentation of 
ideas and 
arguments 

Create texts that present a point of 
view and advance or illustrate 
arguments (ACELY1746 - Scootle ) 
 

Create sustained texts that reflect 
upon challenging and complex 
issues (ACELY1756 - Scootle ) 
 

Advanced and 
complex texts 
that reflect 
challenges and 
complex issues 

Editing 
and 

revision 

Limited editing- 
mistakes and 
errors in 
spelling, 
organisation, 
sentences and 
paragraphing.  

Review and edit students’ own and 
others’ texts to improve clarity and 
control over content, organisation, 
paragraphing, sentence structure, 
vocabulary and audio/visual 
features (ACELY1747 - Scootle ) 
 

Review, edit and refine students’ own 
and others’ texts for control of 
content, 
organisation, sentence structure, 
vocabulary, and/or visual features to 
achieve particular purposes and 
effects (ACELY1757 - Scootle ) 
 

Controls the 
mechanics of 
grammar, 
spelling and 
punctuation 
Organises ideas 
in an effective 
structure at 
sentence, 
paragraph and 
whole text level 
Addresses all 
aspects of the 
task, providing 
relevant detail 
where required 

Publishing Limited 
presentation of 
work 

Use a range of software, 
including word processing programs, 
flexibly and imaginatively to publish 
texts (ACELY1748 - Scootle ) 
 

Use a range of software, 
including word processing programs, 
confidently, flexibly and imaginatively 
to create, edit and publish texts, 
considering the identified purpose 
and the characteristics of the 
user (ACELY1776 - Scootle ) 
 

Confidence in 
publishing using 
appropriate 
modes for 
purpose 
Includes 
referencing 

  

http://www.scootle.edu.au/ec/search?accContentId=ACELY1746
http://www.scootle.edu.au/ec/search?accContentId=ACELY1756
http://www.scootle.edu.au/ec/search?accContentId=ACELY1747
http://www.scootle.edu.au/ec/search?accContentId=ACELY1757
http://www.scootle.edu.au/ec/search?accContentId=ACELY1748
http://www.scootle.edu.au/ec/search?accContentId=ACELY1776


Loved the Resource 
  

Author Website:  
www.carlandhakea.com.au  
Find additional resources, sign up for newsletter, connect 

Teachers Pay Teachers Store (TPT): 
www.teacherspayteachers.com/store/theremoteteacheraus 
Find more resources, follow the store, rate the resource for credits. 

Facebook:  
www.facebook.com/carlandhakeaauthors 
Like the page, leave a review, comment and connect 

Instagram: 
www.Instagram.com/carlandhakeaauthors 
Follow, comment and connect 

Pinterest: 
https://www.pinterest.com.au/carlandhakea/teaching-tracks-
of-the-missing-magabala/ 
Follow, pin ideas, share ideas 

Purchase 
additional 

teaching resources 
 for this text 

 at our TPT store! 

http://www.carlandhakea.com.au/
http://www.teacherspayteachers.com/store/theremoteteacheraus
http://www.facebook.com/carlandhakeaauthors
http://www.instagram.com/carlandhakeaauthors
https://www.pinterest.com.au/carlandhakea/teaching-tracks-of-the-missing-magabala/
https://www.pinterest.com.au/carlandhakea/teaching-tracks-of-the-missing-magabala/


More from the Store 
 

  

  

  

https://www.teacherspayteachers.com/Product/Novel-Studies-Teaching-Pack-7757531
https://www.teacherspayteachers.com/Product/Novel-Study-Guide-7757534
https://www.teacherspayteachers.com/Product/Book-Hook-7757540
https://www.teacherspayteachers.com/Product/Novel-Study-Trading-Cards-Tracks-of-the-Missing-Magabala-7751061
https://www.teacherspayteachers.com/Product/Hands-On-Novel-Study-7757544
https://www.teacherspayteachers.com/Product/Creative-Writing-Prompts-7757545

